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Schools participating in the very first TEP pupil
engagement census received their first round of data
this week, providing revealing and significant
information about how pupils think about their
education. This is the first time many schools will
have engaged in such an expansive survey which
provides a national comparison between all schools
and trusts part of the study cohort. It presents us
with an opportunity to consider how schools support
character development and better understand the
relationship between learner engagement and
academic success through analysis of pupil voice.



https://www.tep.uk/news-updates/100-000-pupil-engagement-census-launches-in-england
https://www.tep.uk/news-updates/100-000-pupil-engagement-census-launches-in-england

Census findings, especially given the scale and size of the study cohort, provide valuable learning
for the profession. It comes a week after MPs hosted an event at the House of Commons, co-
ordinated by Dr Sam Rushworth MP, with the ambitious title “Social and Emotional Learning: The
Vision for Curriculum Teaching’, a noteworthy event given the cross representation of attendees,
including the Chair of the Education Select Committee, Helen Hayes MP.

The TEP pupil engagement census adopts a similar evaluation model to that used by the well
established Canadian Education Association (CEA) which you can read more about here. The CEA
defines learner engagement as:
e Academic engagement: To understand the importance of learning through commitment (being
diligent)
* Social engagement: Active participation in the life of a school - feeling involved, belonging to a
community of learning(being involved)
* Intellectual engagement: The emotional and cognitive investment in learning that leads to
confidence as knowledge builders, problem-solvers, conceptual thinkers, self motivated
learners (being curious).

| have included some reference slides below...


https://education.alberta.ca/media/3069762/cea-2009-wdydist-concept.pdf
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Similarly, the TEP student engagement census will enable participating schools and trusts to synthesise how
students engage with school through the lens of cognitive learning (thinking), emotional learning (feeling)
and psychomotor learning (doing). It will be important for schools to evaluate the findings with openness and

a spirit of enquiry.

Speaking optimistically, the findings provide us with an opportunity to re-evaluate how we organise learning,
curriculum and assessment and personal development in our schools with the aim of better understanding
how the micro climate of a school can best support young people to thrive and achieve. The findings also
give us a reason to look deeply into our organisations to explore the practices and habits which,
unintentionally or otherwise, may or may not lead to greater levels of learner engagement amongst our
communities. | firmly believe the TEP pupil census has the potential to drive positive school and trust
approaches to self evaluation. Many schools are familiar with leading pupil surveys but the TEP pupil
census provides information benchmarked against a national data set.

The evidence base for understanding how learner engagement impacts on academic and social success is
strong. Canada and Australia (through the brilliant work of the AITSL) have long understood the importance
of what is sometimes referred to as ‘affective domain’ and its relationship with formal learning, including
learner agency and self-efficacy. (See below).


https://www.tep.uk/news-updates/100-000-pupil-engagement-census-launches-in-england
https://www.aitsl.edu.au/
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As an example of how the data might be used, in Singapore, the education ministry has worked closely with
school leaders to re-design priorities in an ambitious plan to ensure Singaporean school leavers are ‘future
economy’ ready. Their mission is to cultivate life-long learning with the aim of:

‘Nurturing diverse talents

-Expanding pathways for learning for ALL learners

-Creating an enabling environment for both academic and skills-based learning

Singapore has long since departed from a curriculum design approach that prioritises knowledge as the
gateway to achievement. They have tilted their focus towards teaching pupils the importance of hope,
belonging and engagement (which they refer to as lasting memories). In practice, students undertake
fewer ‘nigh stakes’ examinations and experience curriculum pathways which offer greater diversity based
on individual needs. Importantly, creativity is increasingly seen as a proxy for success - Singapore scored
second globally in critical thinking evaluated by PISA in 2018.

And by the way, this is not a sentimental ‘apple pie and motherhood’ approach to education. It is born out
of a strong evidence base and a mission led approach to ensure young people are equipped with both the
knowledge and skills needed to thrive in what is undoubtedly a more complex world.


https://www.moe.gov.sg/primary/curriculum

The Children’s Society Good Childhood Report publishes data annually on young people’s hopes, fears and well being,
including attitudes towards school. In 2024, young people from 10 to 17 years old expressed an increasing
dissatisfaction with school. They refer to pressures of our examination system, social relationships with peers and a
curriculum which does not always prepare them to “meet the world”. Until now, policy makers and influencers in the
English education system have largely ignored this evidence base. At best, we have offered well intended platitudes
but failed to listen deeply to the voice of young people. It will be interesting to read the soon to be published
Curriculum and Assessment Group’s initial findings from the on-going review and assess how early recommendations
might support greater learner engagement in our schools.

At IPAT, we are starting the process of digesting the TEP student engagement survey findings. Overall, pupils
across key stage 2 are self-reporting levels of learner engagement similar to those from the national cohort of
participating schools. However, it is clear that some pupil groups feel less engaged than others. We need to
understand why. Year 6 pupils, for example, report significantly lower scores in relation to looking forward to
going to school. Fewer children who are entitled to free school meals believe ALL pupils are treated the same in
school. When we look at pupil groups who fall into more than one category, the contrasts are marked.

It is important we explore why some children feel this way and approach the process with a commitment to
thinking differently to overcome any potential barriers. The concept of human flourishing can only become a
reality once we address the challenges of equality and equity for ALL learners. The TEP pupil engagement
census is a bold first step in the right direction in achieving this.

To read Rob’s previous blog on IPAT’s school improvement strategies follow the link.



https://www.childrenssociety.org.uk/sites/default/files/2024-09/Good%20Childhood%20Report-2024-Summary-Report_v2.pdf
https://www.canva.com/design/DAGVnCOHmrc/oatYGfUc_bgWla7WsplA4A/view?utm_content=DAGVnCOHmrc&utm_campaign=designshare&utm_medium=link2&utm_source=uniquelinks&utlId=hef13aeef5d

